Unified School Disinct

Planning Framework for ltinerant PreK Services

Necessary Components

Things to Consider

Resources

Schedule of Gen ed Class
Routine

Consistent classroom
schedule established
Posted Schedule for all
staff to see in classroom

e Written Schedule - daily
schedule in Schoology

e Classroom Checklist of
nacessary daily componenis

e Preschool Daily
Expectations/Time allocation

Schedule of Special Ed
Services

Consistent schedule of
services needed

Related Services Schedule

Consistent schedule of
services needed

Developing Norms/Role
Teacher
Facilitator

Para

Related Services

]

Make sure each group
understands role and
expectations of role

itinerani Role definition
Themas-Kilmann Conflict Mode
tnstrument

e Parity among roles
(Teacher/Facilitator/RS/Para)

e Resources - Book - “A Guide 1o
ftinerant Early Childhood
Special Education Services”

Planning - how 1o maximize
supports

Weekly Dedicated PLC
time (Monday for 1 hour or
at mid-day one day per
week)

iPlan
MEP! tool
Curricutum Planning Matrix

& &

Early Learning Standards/
Teaching Strategies GOLD

Role definition of who
does what in area of dafa
collection

TSG Resources
iPlan

Progress Monitoring -on-going
review of student
progress/needs

Weekly Dedicated PLC
time (Monday for 1 hour or
at mid-day one day per
week)

Planning and monitoring
of student growth

¢ Monday Early Release time
e TSG time management pian
o Class Profile Reports




Unified School Distric

Responsibilities/Program Components

Current Model

Pilot

Student Count

12 ESS/3 Role Model

*24 ESS
*6 Role Model

8 ESS/ 8 Role Model

32 ESS
*32 Role Model

Teaching Strategies GOLD

30 ESS Teacher Responsible

ESS Teacher Responsible for
FSS Students (32 Total)

PreK Facilitator Responsible
for Role Model Students

Datly Planning

ESS Responsible for all
aspects of preschool
classroom

ESS Teachers responsible for
SDI as listed in the IEP

PreK Facilitators responsible
for daily planning -ali aspects
of the preschool classroom

Licensing Requirements

Required to be maintained by
ESS teacher

E£S8S Teacher required to
continue to be licensed

PreK Facilitator responsibie
for logs and parent board

IEP Team Member

ESS teacher - Special Ed
Teacher Rep

Kinder or other grade level
gen ed rep in iEP meetings

ESS teacher - Special Bd
Teacher Rep

PreK Facilitator - General
Education Rep in IEF
Meetings

Parent Teacher
Conferences/ Curriculum
Night, Open House

ESS Teacher responsible for
all curriculum nights/ali p/t
conferences incl role model
students (30 total)

PreK Facilitator responsible
for P/T conferences of all
students - ESS teachers
attend for students they
service

*Both £SS/Fadilitator attend
curriculum nights/open
houses




instructionai
Setting/Location on IEPs

Special education classroom

General education classroom
since wilt be providing push in
services

More information regarding
LLRE here

infinite Campus Access,
daily attendance

Preschool teacher has
access In {C

Preschool teacher and
facilitator will both have
access in IC

Facilitator completes daily
attendance




Thomas-Kilmamn Conilict Mode Instrument

{Thomas, K. W. (1974). Thomas-Kilmann conflict mode instrument. Tuxedo, NY: Xicom)

Consider situations in which you find your wishes differing from those of anotler person. How do
you usually respond to such situations? Following are several pairs of statements deseribing possible
behavioral responses. For cach pair, please circle the " A% or "BY statement that {s most characteristic of
your owa behavior. Inmany cases, neither the "A" nor the "B" statement may be very fypical of
your behavior, but please select the response that you wonld be more Hkely to use. )

L. A. There are times when I let others take responsibility for solving the problem.
B. Rather than negotiate the things on whick we disagres, T try fo stress thase things upon which we

both agree.
2. A, lfryto find acompromise solntion.
B, Tatterapt to deal with all of his/her and 1y concens.

3. A. Iam usually firm in prrsuing my goals.
B. Imight try to soathe the other's feelings and preserve our relationship.

4. A. 1 ry to find 2 compromise solution.
B. I sometimes sacrifice niy own wishes for the wishes of the other person,

5. A, Loonsistently seek the other's help in working out 2 solution,
B. I try to do what is necessary to avoid useless tensions.

& A. Liry toavoid creating unpleasan{ness formyself.
B. Tfry to win my positicn.
7. A. Tiry to postpone the issue until Lhave had soine tie lo think itover.

B. I give up some points in exchange for others.

8. A.1am usually finm in pursuing my geals.
B. I attempt {o gel all concerns and issues immediately out in the open.

9. A. I feelthiat differences are not always worth worrying about,
R, I make seme effort io get my way.

10. A Tam firm in pursuing my goais.
B. liry to find a compromise solution.

11 A. lattempt to get all concerns and issues immediately outinthe open.
B. Imight try to soothe the other's feclings and preserve our relationship.

12. A, T sometimes avoid taking positions which would ereate conlroversy.
B. 1 will let the other person have some of his/her positions if hefshe lets mebave some  of mine.

13. A, Tpropose a middle ground.
B. Tpress to get ny points made.

14. A T tell the other person my ideas and ask for his/hers.
B. T try to show the other person fhe logic and benefits of my position.

[
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Cri=TER 11 » DIFFICULT INTERACTIONS 271

SCoRING THE THOWAS—KILMANN CONFLICT MODE INSTRUMENT
Cirels the letters below which you circled on each item of the guestionnaire.

Competing Collaborating Compromising Avelding Accomnmodating
{forcing) {(problem sajving} {sharing) {withdrawal) {smoothing)

1 A 8 -

2 8 A

3 A 8

4 A B

. A B
- A

7 8 A

g A B
58 A
0 _A . k]
1 A B
12 i A
13 B A
14 B A _
15 B - A
6 8 A
i7 A B
i8 B A
19 A 8
20 A_ B _
2} B N A
22 B Fa) o
22 A 3 B
24 B A
25 A 8
26 B A
27 A 8
28 A 5]
25 A B
30 B A }
Total nunvber of ttems circled in each column i

Competing Collaborating Compromising Avoiding Accammodating

in wiich column did you receve the highest score?
That 15 your prefesred style for managing conflict




Action Planning Template

Current Model

Itinerant Modei

LRE: review of
current
continuum of
services in your
district

Action Planning Tempiale

Communication
Plan

Positions:
fcansider current
positions and any
new or needed
positions to make
the ifinerant
modei possible)

Additional
Resources
Necessary:
Consider needed
items :

Training:
*What
professional
development is
provided and
what may be
needed to
support a
new/different
model?




MEPI: A Conceptual Model to Determine the

intensity of Instruction and Pricritization of [EP Objectives

introduction

Young children with special needs often have IEP objectives that address
<kills or behaviors across a range of developmental domains. Itinerant ECSE
teachers may have responsibility for 10-15 children (or more). This will require
sophisticated management of a number of IEP objectives. In an effort to improve
the efficiency of learning and teaching, it is recommended that the |ECSE teacher
determine, with the contribution of the {EP team, parents and the ECE partner
teacher, which |EP ohjectives may require more intense instruction and which IEP
obiectives may be expected to develop as a resuft of maturation, envirecnmental
factors and peer interactions. The MEPI Modet is intended to provide a rationale

for review of [EP objectives and determination of intensity of intervention.

® Maturation

s this 3 skili that will he influenced by biological maturation and
hatural’ opportunities to practice? For example, speech skilis may
improve as a result of ‘practice’ {and opportunity) as well as
development of fine motor and attention skills. Motor skills, such as
improving reach and grasp, appropriate grasp and manipulation of
printing or coloring “tools’, and improved fluency in seif-help skills {e.g.
buttoning, zipping, etc.) may improve as a result of frequent p'ractice of
these skills or related skills and improved coordination {'praxis’} of gross

and fine motor skills. Improvement in some of these skills may be linked




to biological development and maturation. /tis important to note,

however, that [EP objectives described as responsive to MA TURATION
must be monitored to ensure that reasonable progress is occurring and

that a more intense mode of intervention is not warranted.

Environmental Mediation

Some skills may be expected to be responsive to the ‘dema nds’ of
the learning environment. For example, a child with mobility impairment
{e.g. moderate spastic diplegic cerebral palsy} will have opportunity and
motivation to ‘practice’ movement if frequent movementis an expected
component of daily activities and/or the teacher ‘creztes’ motivation or
expectation for additional movement requirements for this child.
Movernent would also be necessary in accessing learning materials,
participating in classroom routines, meeting the expectations of peers
(e.g. response to social bids such as ‘come over here’} end/or the use of
naturalistic instruction/incidental teaching strategies (e.g., SPIES
strategies). Cognitive skills may be addresses by environmental
expectations re: pracess of choosing centers pefore ‘open play’, entry in
journal before transition to next activity, placement of utensils for snack
in rofe of ‘helper’. Systematic planning, such as rotation of clothing in
housekeeping area or aris area (e.g. smocks) witl require children to
practice buttoning, zipping, close clasps, or tie. Restriction of access of
favorite or necessary materials (e.g. in containers with burp lids, screw

top lids, pull out drawers) will necessitate fine motor skill practice

and/or interaction with peers to reguest assistance, etc.




® Peer Mediation

Some skills and behaviors may be respansive to peer-mediated
strategies. The teacher may have to encourage peers 1o be less helptul
to certain children. She may ‘teach’ peers to be more aware of
communication attempts of some children and to respond as soon as
possibie. She may also ‘teach’ some peers how to demonstrate skills to
their peers using a number of smaller tasks {e.g. task analysis). She may
also ‘teach’ certain peers to ‘reward’ their friends for cemonsirating
appropriate behavior. These examples are, in a sense, a form of direct
instruction that may be carried out by peers after some “training’ by the

teacher.

€ [ntensive or Intentional Intervention (Critical Skills)

s During the initial acquisition stage of some skills/behaviors that
children need in order to be successful in their immediate environment
(school or homne), or in the ‘next’ environment (k-garten] can be
pfierities for intensive/direct intervention. Some academic skills are
addressed via group or individual instruction {e.g. identification of
letters) however it is important to note that academic skill instruction is
enhanced through embedded and {ongitudinal opportunities for
learning and generalization. For example, placing word [abels on
common objects throughout the classroom to increase the probability of
incidental learning, peer modeling and peer mediation shouid facilitate
discrimination and recognition of words and letters. While

approximation of target skills may be necessary before the child can



move to fluency, maintenance and generalization, mevement toward
demonstration of functional skills/behaviors requires focused and
concerted instruction in the initial phase of acquisition paired with
opportunities for practice and refinement occurring in the absence of the

itinerant teacher, E! specialist or related services professional.

e Inappropriate behaviors (e.g. persistent physical aggression toward
peers) must be addressed by adults immediately ang consistently. This
may require proactive teaching of appropriate skilis via a commercial
curriculum {e.g, Skilistreaming, Dinosour Skifls} and specific

consequences for aggressive behavior.

« Expanding on-task behavior is another example of a skill that may

require periodic intervention to maintain on-task behavior.

WFM 8 24 18
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